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Abstract

A number of studies have shown that accompanying lexical items of a foreign language with gestures leads to
better results when it comes to memorizing them. This article examines the effect of emblematic gestures on
second language memorization by learners immersed in the target culture. Fifteen immigrants took part in an
experiment aiming to assess active knowledge on new vocabulary. They had to learn 27 Greek multi-word
expressions and two different teaching methods were applied. The control group was taught multi-word
expressions included in everyday communicative situations by reading and listening, while the gesture group was
taught the same expressions in the same way, in addition to being exposed to the use of relevant gestures. Results
have shown that gestures indeed influence the memorization of L2 lexical items and leave a richer trace in the
memory of students.
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Introduction

Many studies focus on various strategies that have been used to assist in learning and teaching of vocabulary in
L2 classroom. (lrujo, 1986, Nation 2001, Anastasiadis-Symeonidi & Efthimiou, 2006, Zaga 2007, Boers et al.
2007). Constant repetition, association of new words with relevant images, visualization of mental images, the
keyword method and the use of semantic maps are examples of mnemonics techniques used for educational
purposes.

However, several studies have emphasised the role of gestures in L2 acquisition (for an overview, see Gullberg,
2008) and have shown that accompanying lexical items of a foreign language with gestures leads to better results
when it comes to memorising them. L2 teachers declare that gestures help learners in the process of memorising
the second language lexicon. Many of them have noticed that learners can retrieve a word with no difficulty when
the teacher produces the gesture associated with the lexical item before them during the lesson (Tellier 2008).

Experiments have demonstrated that the multimodality can reinforce memorisation, especially when both verbal
and non-verbal modalities co-occur (Clark & Paivio’s Dual Coding Theory 1991). Baddeley (1990) argues that
the co-occurrence of several modalities has an impact on memorisation because it leaves more traces in the
memory system. Moreno & Mayer (2000) suggest that multimedia learning can be efficient because it conveys
both auditory and visual information.

Furthermore, research in cognitive psychology has highlighted the effect of enactment and of the motor modality
on memorisation. Recall of enacted “action phrases” has been found to be easier than recalling the same phrases
without corresponding enactment (Engelkamp & Cohen, 1991; Cohen & Otterbein, 1992). Engelkamp & Zimmer
(1985) demonstrated that the free recall of enacted sentences is superior to the recall of simply spoken sentences
and to the recall of visually imaged sentences. As far as the effect of gestures on memorisation of items in L2 is
concerned, there have been very few studies. Quinn-Allen’s (1995) experiment seems to be the first empirical
study on the influence of gestures on memory for L2. However, this study does not assess how many expressions
were remembered by L2 subjects specifically with the use of gestures, but rather focused solely on the overall
results concerning how many expressions the subjects could translate.
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More recent studies have highlighted the role of gestures on the memorisation of lexical items in L2 (Tellier 2008,
Kelly et al. 2009, Macedonia 2003, Macedonia et al. 2011, Macedonia and Kn@sche 2011, Porter 2012, Mayer et
al. 2014, Macedonia et al., 2014b, Bergmann and Macedonia, 2013, Macedonia et al., 2014a). It has been
generally emphasised that performing gestures in L2 learning was more efficient than most teaching approaches.
Only a few studies report finding no enhancement of memory by including gestures in L2 teaching (Kronke et al.,
2013; Rowe et al., 2013).

The study

The aim of this study is to examine the use of gestures as a mnemonic technique in the teaching/learning of Greek
as a second/foreign language. This study was conducted in the framework of "Polytropon™ project (National
Strategic Reference Framework - NSRF 2007-2013) and investigates the role of emblematic gestures on the
memorisation of greek multi-word expressions by immigrants.

‘Multi-word expression’ is used as a general term that includes phenomena with different degrees of syntactic
fixedness and semantic compositionality. Multi-word expressions are complex by definition. Consisting of a
minimum of two words, they cut across word boundaries (Muller et al., 2011). Multi- word expressions are
“lexical units larger than a word that can bear both idiomatic and compositional meanings. (...) the term multi-
word expression is used as a pre-theoretical label to include the range of phenomena that goes from collocations
to fixed expressions” (Masini 2005:145).

More specifically, this study examines the reproduction of Greek multi-word expressions by immigrants,
providing an opportunity to check whether learners are reproducing relevant gestures while reproducing multi-
word expressions.

Participants

Fifteen (15) immigrants (6 from Russia, 3 from Poland, 2 from Georgia, 2 from Ukraine, 1 from Syria and 1 from
Albania) living in Athens took part in this experiment. More specifically, the participants were migrant women
aged from 30 to 60 years old (4 participants between 30 and 40 years old, 4 between 40 and 50 years and 7
between 50 and 60 years). Three (3) out of the total had received university education and in their home countries
they were employed as a teacher, a gym teacher and an employee in a tourism company respectively. Nine (9) of
them were employed in their home countries without having received higher education (secretary, accountant,
potter, dressmaker, knitter, piano teacher, art teacher, pastry clerk, employee at a dairy plant). Finally, three (3) of
them had only received the compulsory education and had been unemployed in their home countries. When the
research was conducted, all of them were attending Greek language lessons as second year students at the Lyceum
of Greek Women (3 hours per week).

Procedure

Two months before the main study, fifty-five (55) migrant women who had been attending Greek language
lessons for two to four years, took a multiple choice test of comprehension questions. These questions concerned
66 Greek expressions extracted from “Communicate in Greek - A conceptual dictionary of gestures and
expressions”™. The purpose of this test was to identify which of the 66 expressions were unknown to the majority
of these students and, consequently, which expressions should be used during the upcoming research. 27 multi-
word expressions, most of which were idiomatic expressions, were selected as the least known (the ones that
gathered 6 to 34 wrong answers, see Appendix 1) to be used in the main study of the fifteen (15) participants.

The main study lasted one week. The selected expressions were embedded into eight (8) communicative
situations in the form of brief dialogues, developed to be presented to two groups of students by a teacher and in
print form. The control group (8 students) was taught the expressions by reading and listening during a two-hour
session. The expressions were highlighted in the printed text and the teacher made sure that their meaning was
understood by everyone.

! Communicate in Greek - A conceptual lexicon of gestures and expressions (Antoniou-Kritikou, 2008) is a collection of
Greek gestures accompanied by their description, relevant Greek expressions, examples of usage and other useful
information.
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The gesture group (7 students) was taught the same expressions in the same amount of time and through the same
communicative situations, with one difference; in the printed text, each expression was accompanied by an
illustrated gesture. Furthermore, the teacher performed the gestures and gave explicit instructions about their use.
Both the control and gesture group were encouraged to reproduce the dialogues in the form of role playing during
class time, assisted by the printed texts (see an example of a situation

1 Communicate in Greek - A conceptual lexicon of gestures and expressions (Antoniou-Kritikou, 2008) is a
collection of Greek gestures accompanied by their description, relevant Greek expressions, examples of usage and
other useful information. of communication in Appendix 2). The teacher who assessed this procedure in both
groups examined whether the expressions were accompanied by the relevant gestures in the gesture group.
Students of both groups were recommended to study the 8 dialogues in their own time, in order to be able to
reproduce them in role playing activities.

One week later, in order to assess their ability to reproduce the new expressions, all students were paired up in
order to be videotaped reproducing the 8 dialogues they had been studying after the teaching sessions. The role
playing activity was utilised to assess the use of the selected expressions in the reproduction of the dialogues. In
the case of the gesture group, the teacher was able to examine if/how the students were using the relevant gestures
to accompany the reproduction of the expressions.

During this experiment, all participants were aware of the fact that they were being videotaped and had signed a
consent form. The videotaping took place in an empty classroom where the participants were sitting next to each
other, not facing the camera in a direct way (see video frame). As expected, the control group generally
reproduced the scripted dialogue without the support of any gestures while the gesture group used the gestures
they had been taught in the classroom.

Video frame: Role playing activity

Results

As far as the reproduction of expressions is concerned, the control and gesture group’s correct reproductions
represent 71,76% and 78,31% respectively (cf. Figure4). The reproductions that were considered wrong involved
various types of mistakes that are displayed proportionally to the total of expressions used in the dialogues:

- incomplete reproduction (control group: 3,24%, gesture group: 2,12%) e.g. “mtg eitid” instead of “oto mitg
ouriM” and “méoo cov” instead of “pe 10 TG0 GOL”
- wrong phonemes (control group: 6,94%, gesture group: 4,76%) e.g. “ue 1o mdBog cov” instead of “ue to ThcO

LIS LR INT3

cov”, “movvia Tov Tov movvaye” instead of “kobvia TOV TOV KOVVAYE”, “Tapopides” or “mapenioeg” instead of
“maponideg”, “yniopovtn” instead of “ymiopdra”
- wrong stressing (control group: 1,39% and gesture group: 1,06%) e.g. “otpapofvro” instead of

9% ¢

“otpafouro”, “tn Povtn&av” instead of “tn fodtEov”
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- incorrect variations (control group: 7,41%, gesture group: 7,41%) e.g. “l éxelg @TACEL G €dM” Or “EXm PTACEL
¢ €d®” instead of “u” Exeig pépel mg €dm”, “Tr cov £€pepa’” instead of “cov v Epepa”, “Tlov myave va” or
“nov &yetl kaver va” instead of “pov miye va”, “tOmog Ko moAvypappos” instead of “TOmOC Ko vVIOYPAPUOS”,
“o1pafog” or “Eurootpafo” instead of “orpafoivro”

- no answer, meaning that the students could not reproduce the requested expressions/gestures (control group:
9,26 %, gesture group: 4,25%)

Figure 4: Comparison of the reproduction of expressions (control group/gesture group)
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In the case of the gesture group, the fact that the students were being videotaped while reproducing the dialogues
allowed us to study the timing of the use of gestures in relation to the corresponding verbal performances. The
proportion of participants performing the gesture while simultaneously using the expression was 92,98%, while
5,85% of them used the gesture before the expression and only 1,81% did so after the expression (Figure 5).

Figure5: The timing of the use of the gesture in relation to the verbal performance
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Moreover, it was interesting to study other aspects of the correlation between the use of gestures and the
corresponding verbal performances. The students of the gesture group used the expressions with the suitable
gestures 90,48% of the times, while 5,29% of the times the expressions were used without any gesture. Also,
0,53% of the gestures were used without any words, 1,06% of the gestures were incomplete, 1,06% of the times
another unsuitable gesture was used and 1,59% a meaningless gesture was performed (Figure 6).

80



International Journal of Language and Linguistics Vol. 4, No. 4, December 2017

Use of gesture in relation with the verbal performance
100% [ 90,48%
20% |
&0% ||
0% |
Sose | 5,29%
0% 0,53% . o
I ' 1,069 4 o
0% e D 1.06% 5o
s :2,.-' -
& e & @
o4 & ey P & )
& = 5 o o 2
& & & o e -
& 4 & &® g
& @Q o t,‘«%
o 0 ,‘}F‘ &f
\2-'-}- W W
& &
&

Figure 6: The use of gesture in relation with the verbal performance
Discussion — Conclusion

The present study aimed to investigate the effect of emblematic gestures on the memorization of Greek multi-
word expressions by immigrants. The results have shown that gestures influence the memorization of L2 lexical
items and leave a richer trace in memory. These findings are consistent with previous studies demonstrating that
multimodality can reinforce memorization (Baddeley, 1990; Moreno & Mayer, 2000) and others revealing that
the recall of enacted sentences is superior to the recall of sentences without enactment (Engelkamp & Cohen,
1991; Cohen & Otterbein, 1992; Engelkamp & Zimmer, 1985). Moreover, the current experiment reinforces the
assumption that the combined use of a spoken modality, a visual modality, and a motor modality leaves a richer
trace on memorization (Engelkamp and Cohen, 1991; Cohen and Otterbein, 1992; Nyberg et al., 2002, Tellier,
2008) and support Allen’s findings (1995) claiming that learning emblematic gestures with simultaneously
presented expressions, in that case in the French language, would cause an increased depth of processing,
measured by greater retention.

As far as the Greek language is concerned there had been no study examining the impact of gestures on the
memorisation of Greek as L2. The only one (Katsalirou, 2008) concerns mainly the student’s opinion about the
role of body language in L2 teaching and suggests the teachers to use the body language in different ways in an
L2 classroom. The contribution of this study lies in the fact that the experiment regards the impact of emblematic
gestures on the memorisation of multi-word expressions in Greek as L2.

More specifically, this study tested the memorisation performances, comparing a baseline (reading and listening
to the expressions embedded into dialogues) and a version additionally including emblematic gestures. The
gesture group demonstrated a higher degree of ease in the reproduction of expressions compared to the control
group (78,31% and 71,76% respectively). Note that the proportion of the control group’s failures to remember the
selected expressions was double than the gesture group’s (gesture group: 4,23%, control group: 9,26%).
Regarding incorrect variations, both control and gesture group produced the same relatively high results (7,41%),
reaffirming Irujo’s findings (1986), claiming that one of the common mistakes in L2 is to confuse parts of the
expressions.

As far as gestures (as an educational method) are concerned, it is suggested that the use of gestures while
reproducing dialogues affected the results. The use of this teaching/learning technique shows that for many
students, words can be imprinted in their minds in an experience-related way and that this experience can be
connected to the body (Glenberg and Kaschak, 2002; Barsalou, 2008; Fischer and Zwaan, 2008) allowing us to
consider the body as a learning tool (Macedonia, 2014). Moreover, following and reaffirming Jungheim’s findings
(1991) suggesting that mere exposure may not suffice for gesture acquisition and that explicit attention to both
form and meaning may be necessary, the gesture group received explicit instructions about the gestures and
produced positive results.
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Moreover, the study of the timing and the way in which gestures were used in relation to the verbal performance
shows that students had no difficulties to associate the correct expression with the relevant gesture. The
proportion of immigrants performing the gesture while simultaneously using the relevant expression was 92,98%.
However, the results of the current study have to be treated with caution due to the limited number of participants.
The experiment should be replicated with a larger sample of L2 students, as well as students of all ages in order to
draw reliable conclusions.

It could prove valuable for future studies to examine why some expressions in Greek as L2 are better memorised
than others. It would be interesting to investigate the impact of gestures on the memorization of different kinds of
expressions and study, for instance, if verbs are harder to learn than nouns (see Gentner, 1981, for an overview) or
vice versa (Choi & Gopnik , 1995). It would also be interesting to test if the length of the words affects the ability
to memorize them (monosyllabic, polysyllabic words) (Baddeley et al., 1975; Lovatt et al., 2000), as well as
spelling and pronunciation difficulties as a factor.

Moreover, the distinctiveness of some expressions could be investigated in relation to their memorization (Dat,
2006), examining why, in our study, the participants enthusiastically tried to use only a few of the new
expressions in various ways right after the experiment. This may indicate that some expressions were better stored
in their memory because they sounded more pleasant or distinctive to them.

This study hopes to shed some light on the effect of emblematic gestures on the memorization of Greek multi-
word expressions in L2 and to convince teachers to take advantage of gestures in order to capture the students’
attention, to make the lesson more dynamic and, more importantly, to help their students memorise L2 lexical
items.

References

Allen, Linda Q. (1995). The effects of emblematic gestures on the development and access of mental
representations of French expressions. The Modern Language Journal, 79, 521-529.

Anastasiadis-Symeonidi, Anna and Aggeliki Efthimiou (2006). Ztepedtonec ekppaoelg kat 1 S1dacKorio TG vEag
eMMVIKN G ¢ devTepNS YAdooag [Fixed expressions and the teaching of Greek as a second language].
Athens: Patakis.

Antoniou-Kritikou, Ioanna (2008). Emikowvaved ota EAAnvikd. Evvololoyikd AeEikd yEpOovoULOY Kol EKQPACEDY
[Communicate in Greek —A conceptual lexicon of gestures and expressions]. Athens: Greek letters.
Baddeley, Alan, Neil Thompson and Mary Buchanan (1975). Word Length and the Structure of Memory. Journal

of Verbal Learning and Verbal Behaviour, 14, 575-5809.

Baddeley, Alan (1990). Human memory: Theory and practice. East Sussex: Lawrence Erlbaum Associates Ltd.
Publishers.

Barsalou, Lawrence W. (2008). Grounded cognition. Annual Rev. Psychol. 59, 617-645.

Bergmann, Kirsten and Manuela Macedonia 2013. A virtual agent as vocabulary trainer: iconic gestures help to
improve learners’ memory performance, in Intelligent Virtual Agents, Lecture Notes in Artificial
Intelligence, eds R. Aylett, B. Krenn, C. Pelachaud, and H. Shimodaira (Berlin: Springer), 139-148.

Boers, F., J., Eyckmans & H. Stengers (2007). «Presenting figurative idioms with a touch of etymology: more
than mere mnemonics?» Language Teaching Research 11/1: 43-62.

Choi, Soonja and Alison Gopnik (1995). Early acquisition of verbs in Korean: A cross-linguistic study. Journal of
child language, 22(3), 497-529.

Cohen, Ronald L. and Nicola Otterbein (1992). The mnemonic Effect of speech Gestures: Pantomimic and Non-
Pantomimic Gestures compared. European Journal of Cognitive Psychology, 4(2), 113-1309.

Dat, Marie-Ange (2006). Didactique présecondaire des langues étrangeres: l'influence de la présentation
multimodale du lexique sur la mémorisation chez des enfants de 8 & 11 ans. Unpublished Doctoral
Dissertation, University of Toulouse 2-Le Mirail.

Engelkamp, Johannes and Hubert D. Zimmer (1985). Motor programs and their relation to semantic memory.
German Journal of Psychology, 9, 239-254.

Engelkamp, Johannes & Ronald L. Cohen (1991). Current issues in memory of action events. Psychological
Research, 53, 175-182.

82



International Journal of Language and Linguistics Vol. 4, No. 4, December 2017

Fischer, M. H. and Zwaan, R. A. (2008). Embodied language: a review of the role of the motor system in
language comprehension. Q. J. Exp. Psychol. 61, 825-850.

Gentner, Dedre (1981). Some interesting differences between verbs and nouns. Cognition and Brain Memory,
4(2), 161-178.

Glenberg, Arthour M. and Michael P. Kaschak (2002). Grounding language in action. Psychon. Bull. Rev. 9, 558—
565.

Gullberg, Marianne (2008). Gestures and second language acquisition. In Nick C. Ellis & Peter Robinson (Eds.),
Handbook of cognitive linguistics and second language acquisition (pp. 276-305). London: Routledge.

Irujo, Susanne (1986). Don't Put Your Leg in Your Mouth: Transfer in the Acquisition of Idioms in a Second
Language. Tesol Quarterly 20/ 2, 287-304.

Jungheim, Nicholas O. (1991). A study on the classroom acquisition of gestures in Japan, Ryutsukeizaidaigaku
Ronshu, 26, 61-68.

Katsalirou Athanasia (2008). H onuacia g ['Adoocag tov Xopatog kotd ™ AwdackaAio g EAAnviKng og
Agbtepng yAwooag [The importance of Body Language in Teaching Greek as a Second Language],
International Conference on ‘2008, European Year of Intercultural Dialogue: Conversing with languages
cultures”, Aristotle University of Thessaloniki, pp.682-695.

Kelly, Spencer D., Mcdevitt, Tara and Megan Esch (2009). Brief training with co-speech gesture lends a hand to
word learning in a foreign language. Lang. Cogn. Process. 24, 313-334.

Kronke, Klaus-Martin, Mueller, Karsten, Friederici, Angela D. and Hellmuth Obrig (2013). Learning by doing?
The effect of gestures on implicit retrieval of newly acquired words. Cortex 49, 2553-2568.

Lovatt, Peter, S.E. Avons and Jackie Masterson (2000). The Word-length Effect and Disyllabic Words . The
Quaterly Journal of Experimental Psychology, 53a(1), 1-22.

Macedonia, Manuela and Thomas R. Kndsche (2011). Body in mind: how gestures empower foreign language
learning. Mind Brain Educ. 5, 196-211.

Macedonia Manuela (2014). Bringing back the body into the mind: gestures enhance word learning in foreign
language. Front. Psychol. 5:1467.

Masini, Francesca (2005). Multi-word expressions between syntax and the lexicon: the case of Italian verb-
particle constructions. SKY Journal of Linguistics 18: 145-173.

Moreno, Roxanna and Richard E. Mayer (2000). A Learner-Centered Approach to Multimedia Explanations:
Deriving Instructional Design Principles from Cognitive Theory. Interactive Multimedia Electronic
Journal of Computer Enhanced Learning, 2(2).

Miiller Peter, Ohnheiser Ingeborg, Olsen Susan and Franz Rainer (eds) (2011). Word Formation, An International
Handbook of the Languages of Europe [HSK series]. Berlin: De Gruyter

Nation, P. (2001). Learning vocabulary in another language. Cambridge: Cambridge University Press.

Porter, Alison (2012). A helping hand with language learning: teaching French vocabulary with gesture. Lang.
Learn. J. 1-21.

Rowe, Meredith L., Silverman, Rebecca D. and Bridget E. Mullan (2013). The role of pictures and gestures as
nonverbal aids in preschoolers’ word learning in a novel language. Contemp. Educ. Psychol. 38, 109—
117.

Tellier Marion (2008). The effect of gestures on second language memorisation by young children. Gesture, John
Benjamins Publishing, 8 (2), pp.219-235.

Zaga Eleftheria (2007). Strategies of Vocabulary Learning in the Teaching of Greek as a Second Language.
Panhellenic Conference ‘Primary education and the challenges of our era’, University of loannina.
Acknowledgements : | would like to thank the teachers of the Lyceum of Greek Women and especially Mrs. Anna
Mihopoulou for the collaboration in this experiment. Also, a warm thanks to the students of this Lyceum

who have gladly participated in this experiment.

83



ISSN 2374-8850 (Print), 2374-8869 (Online)

© Center for Promoting Ideas, USA

Appendix 1 Gresk gestures and expressions

NS DergE
mr:n—r ExpressacTs Seshan=s Sestures desoription
Einir Aoy e b oo Hoen asamst oo mdex
HeShe s fingpar. with the rest of the Sngers closed.
- 1
HERL TR Wa prat foraerd our band writh o pales
ST faoins doeosards, we tonch the Eps of
T waill grak: a cur tixonb, imdax and middle Eogar
s et raertor arel we pretend o srab pieces
of fond froes diffecant plasss.
Eirwir: We ot our collar msisg oo toomih and
I ST T - mude Sneeer amed shako 7t meeeonshy
e ohes is
s Eyramrd”
M= ma With cur palm facing 1, we mone thae
l.l.:ﬂr'l..:l:n.m' s comsaciiiTely.
- O ST 'E-}
* He =
ErTeaTi g =R
et 7
BA =y e e T oo o] ek, Alneer th
-pée-:Lu:-q uppar kalf of omx body with oor paks
] " faoms doem. We stop this mwrarant
11 1 am up bo abougrily whan v reach our Sorekeead)
hemne: wth
himy’ her”
HTUTE EURD With a closed Sst, wm bit a piecs: of
11 Bareoeck: oo [ | el seneral T,
AT
Einirs arpsice e T . IS The s DNON TR B0 haea
s Erose™ . SR O st e haree arseradom
- ‘J'. b or causes. s 4 scoomfort, with our Eps
o cloead dehehy and our neck omscles
sl et stratcned

f Ty desoriptions =s weedl 25 Hhe ilesirabons of thess meshares wene taleem fTrom the: book =

COFMUITMUINECETE i Gresek —S ooncentual lesioon of peckines snd sgpenessions: = [Snbonioe - Ktikn, A0e)

84

www.ijllnet.com




International Journal of Language and Linguistics

Vol. 4, No. 4, December 2017

KAkl o Wie she car milerlissdor s paks: with
*Hgh Trew T - e 1o senl & deal
1=
W push o sherulilors up ol kocp o
el oy B alighully Ghghtcned
1 coukdin'® & -
1= carm b
s
Wi oo all Enpars sy s oar
T e nisEne= hunb whach poiobs dows, sl o oo
l mm brs] ey sl g
1= M=t BT
) Wilh e palm fecing down, we
I'n Bolmnioy . corrarridiecly merve ech o ooy Tiegers
FTRarp micmeeE R I o gl eirculae]y
13 . 5
W pa Eodh hasels in front of cs Easly,
Tow o o1 wnth oo palers Tacreg g, o i beldeng
éno S mamclleng roersl, sl rervve lhen o ol
= ' . e ~ JLEp—
miivrodSked
Wilh e pralrms Gasng ke U Lell (regpihs
_'"'*“'""t“' . ||| barsl’i wrsl o Giegpars v, W ragidly
Chop-chepl " mres oir harsl corcel eriy
F = |
i mave oo ke reeaniks along The
Elmm e mEak ey bl ol caer ey savi il psar pualiens
. 1 mrm el g dewm. B g this oesvemenl
=5 whm we roech o sleomam
We push e midlle Enger ageies] o
Ao =T ] thisnb, which llhen B the comsle of i
) e T pulm pralasting & sl
= ‘I B Blink
of an sve’
W kol e =l sl Formsarn inlir @ Bl
i e snth o mighl e prake hal Tees: bl
dfmiza. mn = angk
5 1 = el

85



ISSN 2374-8850 (Print), 2374-8869 (Online)

© Center for Promoting Ideas, USA

A ey cear el Fregeerw in ol osll o
P o el o e mral pecierscl] e b soemacd L. Cheees
=i o
s ) (T8 -
s S
s =hem
e
R rrmr s o ] e rbecrst m By el sl
Pl poe P . righl it e iy e gy g
[ S ] L 'i_
= I ew goet Liem
e chbma —
[P ——— TAe gameee —ean pre= preres Lhaa® Tomoem Lo Lhac
— Friesl oo e sbmoadeles, sesih sses S g
— "Tmbmm syezasr kot o
- E ™
[T— e Doy tmis jomerscell | ismecr oo e omex
P el el iee U s B pgfal Thisos
. [ ——
L ‘b Feeapmr
o= i o= -
Exre A il crey e copses pealrres el (T
[EA—— T _— malom ol cramr beomct, peorm BcE Lo ore
. i B e R
- rmrimbe e —
ey -
o
E—— TR T e i i e ST, f -
_ s ] Ty i S s S o T
=it erye e Lo prlae o e s rmibmls G =
a1 Emerumrh b v erpacric arrchaeates
mrecaamha
[ L T S — " ——————
T —— } FMiogreetipm poireml, s srmras coss bosed
. | pracroa’ et hoe ames borms | rmcakbisg coea bac mein
C=] e e | Ry
B W peamh e B o 1aa reomcs prermr e
L ] 5
R ey S [
. =i ] i |
- Ermemm . TS
has s ap-
o e
Laf-5 Gl |
Pl = = e e ey b=l eyl el aeeel rcegaiel
[en—") sl o clarwcy ] il peisd iegs e e Trosesd
L] [ e | i g o Tl
2= oot = e
=
[ — [ m————————m—r Rp—— ] [ep———
—— 5 - T T |
Wezas s kit
== bEm rrecew
Lo 4
Efreom rorrnssc e prestesal o B ocbrareciogs e e mry
[r— Fawtccwrball lirs= inn e ser | i
e e el oreles S jEsrraeel mrscll s el
[ v . | Cacirgs Fow-wrmedl, seith D el sl oy
P e Fimgre== fasom=—=
E
i = s~ m rem
e
L e A e
o e ol o
raales "

www.ijllnet.com

Appendix 2: Example of a situation of communication

Both the Control and the Gesture group were presented with the same dialogue displayed below. The Greek
multi-word expressions we will be focusing on are bolded.

Control group: ‘Let's go eat’

A. Tlape yio payntd; Me k6Povv kTt AOpdeg!

/péme ja fajitd; me kovun kati lorDes/

‘Let's go eat. [ am getting really hungry!’

B. Eyd® 6o n0eha vo toumom kdrti, 6gv mevdiom mold. No, unv apynocovpe OUmg.

/eJ6 Ta iTela na tsibiso kati, Dén pindo poli. na min arjisume 6mos/
‘I would like to grab a bite, I'm not very hungry. Do not waste a lot of time.’

A. Kt ey dev 0ho va apynon. Koila to! Oa pdpe pavi pdavi.
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/c eJo Dén Télo na arjiso. kola to! Ta fame mdni méni./
‘I also don't want to be late. Perfect! We will eat quickly.’
Metd amd pio dpo. /meté apd mia o6ra/ ‘An hour later’

B. Epaya mépa moAd. Eipon og edm!

/¢faJa para poli. ime 6s eDo!/

‘I ate too much. I'm full?’

A. To apvdxt Tov TéAEW0, 0AAG O LOVGOKAG TAV OMdiaL.

/ to arndci itan télio_ ald o musakds itan aiDia./
‘The lamb was divine, but the moussaka was disgusting.’

»
Geature group: ‘Let’s go to eat’
A - Ndge v $daymd; Mz sdBouv wén Adpbec! J n |'|l
N ‘0';
QS

B - fyd B dfckn va oipundow sdn. o meredos nold. ‘ﬁ
4

Na e cpyfioouss Gpux. X

Al - Koyl Sev Bdie va appdaw. Kdda rol O dhus pdv pdwve.
f) as ™
N % MM X
= /)*._\ t‘*‘
\' L l
M aed apa .
& £y
i -Tdays ndpa sodl. Bl sag ol . ugjr—

-
J
/

\ -:—V k"|
A - Toapede froy tiknn, chkd o poeeosir $mo anbie. ﬁ
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